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Development of the curriculum for the 215t Century

We started with some questions:

« What is important to us as a school, that our children leave
us with?

* How can we best equip our pupils for the next phase of their
education?

o s our curviculum relevant to our pupils today?




Research and looking beyond what we

kinow "
riv Valarie Hannon

° Read:’mg & Research Trivium Mavrtin Robinson
. Ml P Transform Teaching and Learning Amy Gaunt &
Knowledge versus skills 2 o on taik Alice Stott
How to be a Peaceful School Anna Lubelska
The Learning Rainforest Tom Sherrington
Closing the Vocabulary Gap Alex Quigley
. The Curriculum: Gallimaufry to
< Coherence M) ARG
One Student at a time Fernando Reimers

Empowering Students to Improve  Fernando Reimers
the World in Sixty Lessons
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What are the skills we want our pupils to
have outside the curriculum content?

e Question - what skills will
help our pupils beyond the L
primary classroom? Listening
» Looking at the skills our
, Creativity .\
Solving Positive

pupils have entering school

* Investigate a fgaunework —

Skills Builder®Frdmmework
Xt
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INTRAPERSONAL

~..] A secure sense

=] of self

responsibility
for personal

health, fitness
and well-being

‘| INTERPERSONAL

Loving and
respectful
relationships in
diverse,
technologised
societies

Engage with, and
learn from, other
generations

SOCIETAL Earth’s
eco-system

Navigate a

disrupted & Acquire global

uncertain competence

landscape of L

work

Reinvent a

participative,
authentic and
meaningful

democracy

Starting with
the ‘Thrive
Model’

Using the thrive model started
to question, the content of the
curviculum and how relevant it
was for our children and their
future. Considering mental

health.




We considered content.

% ND IERD GOOD HEALTH QUALITY GENDER GLEAN WATER
POVERTY AND WELLBEING EDUCATION EQUALITY AND SANITATION
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and Leadership

DECENT WORK AND 10 REDUCED 11 SUSTAINABLE CITIES 12 RESPONSIBLE

Creativity and ECONONIC GROWTH INEQUALITIES ANDCOMMUNITIES CONSUMPTION
* Innovation ANDPRODUCTION
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e Social
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17 Sustainable Development Goals
e, set by the United Nations to be
achieved by 2030

SUSTAINABLE
DEVELOPMENT

GOALS
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What makes a learner in the 215t
Century?




culum as a Church School

As a Church school and considering the new SIAMS
framework we also considered the following under
‘Our Christian Inspiration’

* Educating for Wisdom, Knowledge and Skills
* Educating for Hope and Aspiration

» Educating for Community and Living World
Together

* Educating for Dignity and Respect

% How would our new curriculum interweave the above



Developing a strap line to our ethos/vision

SIAMS Framework A balanced approach to
* Further to the SIAMs currviculum design
Q:amework tmmmbq( z‘éI/\ere are
ree areas we need to o :
coms[de(r when planning the * Think it (Philosophy)
curriesi » Believe it (Theology)
* Theology .
. » Live it (Social & Human g
Philosophy . S
Sciences)

e Social and Human Sciences
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THINR IT.



ldeas were formulated, so we looked as a leadership
team to how to implement this great idea.

We planned our school curriculum over a two year
rolling programme.

Years 1,3 & 5 cover 8 goals one year
Year 2,4 & & cover 8 other goals in one year.

We incorporated Skills Builder and the Rights
Respecting the Child Curviculum into our School
urviculum.

- also-ensured that we were closely aligned to the
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Resources — how to plan and what we did
G -’ ?/ \/? ?/ THE WORLD WE WANT \/?
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Resources

5¢12684d50589514ea5257f_Skills Builder Primary Schools Toolkit.pdf 16/28
Learner Descriptor Teacher Explanation
- -
Step 0 I can say why people might be happy or sad. Learners can articulate basic emotions and understand that other
l S u I e P Y why ¥ people will have changing emotions 106,
Step 1 G2 S8 when things go wrong and why people Learners can see that people might get angry or upset when things.
PARTNERSHIP P 1 can get angry or upset o wrong and see how this links to their own experiences.
Step 2 | CaN explain why giving up when something goes Lesmers can arficulele why H s knperiani ks manage negaiive smekions whan they
g Z 4 P 2 Lurong does not help. face setbacks. Thay might ot aheays ba able 0 put i o pracice.
skillsbuilder.org
Step 3 Itry to stay calm when something goes wrong. Learners can respond to setbacks calmly.
Llsten"\g Step 4 | ke bying when somelhing goes wiong, and think | Learners can be seen t respand posituely [o selbacks bul also ry
H HH about what happened. 16 understand why the problem occurred and overcome that
. - Staying Positive
lToolkit: Primar Sc hools e Yy s
- T % P 2 cheer alher people up. and can also cheer up their peers.
The frst fow stecs e sbout stening
Pew as :; e Stop § | o6 bying and encourage others o keep Iying, Learners keep Irying and are effective in encouraging others lo
T h e F ramewor k an d p ri nc i Ie s fo r o It stars with leamers being able to P 8 cven when things are dificutt. maintain their level of effort in the face of setbacks.
p recognise simple emotions and sugges!
why people feel these. Step 7 o100k on the bright side in difficul siuations Learners can evaluate a situation to identify positive outcomes and
b u | l d | ng essen t| a l s k| | | S P and focus on that. focus on those rather than the negaive side of a situation,
g The next stage is about developing
\eamers’ capacity 10 keep trying when Step 8 I can explain the positive side of a difficult situation Learners can articulale a positive perspective 1o their peers and,
things go wrong 1o others. while acknowledging challenges, explore them in a positive way.
(STEN (E5ENT,, 5o, vo,, NG Pi¥o, Ones leamers have mastered this, they Step 9 |can come up wilh deas for changing dficul Learners can aciively seek ways o turn chalkenging or dificult
S o > & 2 % 5 ° move on to being able 1o identfy the situations into positive opportunities. situations into more positive ones.
- ositives in difficult situations, and sharing a
W i ” e e ° Step 10 | I diffcult situations, | choose the best way to move | Learners can evaluate the challenges in a siluation and then o, ™ se
h ° e e e g7 1cm ety and avase et s of vews of | Loamers can ety and arahse et pois ol vews B P forward instead of giving up. o make progress in thelr tasks rather than giving up.
=3 e SEp 1| et 2 Gscussion and expian how ey e dfieert The next stage is about recognising the .
25 et otk tabing o oo Step 14 1 ol afad o lake risks where | might make Learners can confidently approach risks where they might make mis!
i e e, mistakes as | can say how | might leam from them.  because they know and can explain that they will lsam from them.
The el seps are focused on earners Step 12 I can assess and manage riss appropiiiy. Loamar oan spproh dtuator et ot ok, and csses. —
Step 13 managing their emotions in challenging
contexts and choosing positive action.

Step 13 ! oan sfectively recognise and assess my own Learners can recognise and assess their emotions and choose an
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We made links with Skills
Builder partnership with
have a complete framework
of progression of skills

Resources



"~ Voice 21 and the Oracy Framework

Based on the book ‘Closing the Vocabulary Gap’,
as a school we considered the teaching of oracy

in that happens in our school. We identified an
Oracy lead and began work with Voice 21 and

looked at developing Oracy opportunities in our
school and to weave them through the
curviculum.




Our work with Voice 21

Oracy: The Four Strands

Use the oracy framework to understand the
physical, linguistic, cognitive, and social
and emotional skills that enable successful
discussion, inspiring speech and effective

communication.

Voice
- Fluency & pace of speaking
- Tonal variation
- Clarity of pronunciation
- Voice projection

Body language

- Gesture & posture
- Facial expression & eye contact

® Linguistic

Vocabulary

Appropriate vocabulary choice

Language
Register
Grammar

Rhetorical techniques

Rhetorical techniques such as
metaphor, humour, irony & mimicry

~ws Social & Emotional

Working with others

- Guiding or managing interactions
- Turmn-taking

Listening & responding
- Listening actively & responding
appropnately

Confidence in speaking

- Self assurance
- Liveliness & flair

Audience awareness

- Taking account of level of
understanding of the audience




Discussion Roles

Discussion roles help students to manage talk and
encourage the development of certain speaking and listening

Challenger

Gives reasons to disagree or
presents an alternative argument

Will say:

| disagree with you because ...

You mentioned X but what about ...
To challenge you X, 1 think __.

| understand your point of view, but
hawve you thought about ...7

skills.
r i r
Instigator Prober
Starts the discussion or opens up Digs deeper into the argument,
a new topic for discussion filSk_S for _ewder..ce or
Will say: justification of ideas
Will -
I would like to start by saying ... 1 =8y .
| think we should consider .. What do you think would be the
We haven’t yet talked about ... effectof .7 5
Let's also think about ... Why do you think ...7
Can you provide an example to
support what you are saying?
\ 4 A\ > '
 —
| i
[ [ ==
b=
Summariser

Clarifier

. - . Identifies th in id from th
Simplifies and makes things SrTiiEs e man [eeas am e

discussion. This might be during the

clearer by asking questions discussion, to help move the conversation
forward, or at the end of the discussion.
Will say:
Will say:

What do you mean when you say ...?
Can you explain a bit more about ...?
Does that mean ...7

Please can you clarify what you
meant by ...7

Overall, the main points were ...
The main ideas raised today were ...
Our dizcussion focused on ...

The three main things we talked
about were ...

Builder

Develops, adds to or runs with
an idea

Will say:

| agree, and would like to add...
Building on that idea, | think .
Linking to what X said, | think_.




In and around school so far

Examples of some of the work we are
doing in and around school.

\Totedas 19M Maain Q019 s ] - T
ﬁé”‘m ‘mﬁmiw O
Olura, £ @
.({faa;:/ I_u ylubal 29 ;
= (arnmng. e @‘m 3
| Dear ac WLad«a./Vlj 5 ,‘ o . .
i e T am uﬂbuﬂg ) | 0 2
o eduse oy o hots ' fo mwﬁzﬁabi{m £ PR (v ( 10 Rt

_Ststaiaab s, a Bax d\gf\jh;n}m B | SF

(Yol .”"30048(& bolizie E o S | ]

i snmfcx be piad<ahd Lo _Lada et c&
w—ﬂtp'(l LSram add“hm af wmjﬂ |

N ng 5 Mﬁﬁ%ﬁm orgtﬁz;%ﬁhm j

B

C

— lGreen MS’W&X &
‘—S A @b : # Ny / ~{ T : o 13 ﬁ':'r'?ﬁr’«[

L 2

INDUSTRY. I U\(»\lm
Q Yoan i " o 17 Prmessies
FORTHE GOALS

:m%{z
: e A0

‘‘‘‘‘‘







We have also ...

Developed our own version of
knowledge/skills organisers for
each goal taught

Continue to build the long term
plans to show progression

Ensure that tracking and
assessment (s in place to show
impact

Ensure delivery of a vocabulary
rich curriculum.

Added knowledge points to help

embed the learning for our
children

THINKIT,
BELIEVE IT,
LIVE IT.

We continue to evaluate
our School Curriculum
to ensure It moves with
the times and is tl«gdbest
Educational offer ltm:
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